T —

Meeémg the Need@ a,ﬁ Emergent, Bilingual
Students with Special Needs

WSH# 201606 Remste Check~In Code: ELSPED2

Karina E. Chapa, M.Ed.
(anguage Proficiency, Biliteracy, and Cultural Divercity

Director ~ Region One ESC
kehapa@ese1.net @ese 1bilingual @bilingualpride
www.ecc 1.net/bilingual



mailto:kchapa@esc1.net
http://www.esc1.net/bilingual

Tntelloctual Pusperty Statement L

All materiale, content, and forme contained in thic training/precentation are
the intellectual property of the Region One Education Service Center and are
intended for uce by ceccion participant at the claccroom, campug, or district
level only. Materiale are to be uced ‘ag ic” without modification. Materiale may
not be uced for perconal benefit or financial gain or for uce outcide of the
cchool cyctem.

www.ecc1.net | Facebook.com/RegionOne€ducationServiceCenter
twitter.com/RegionOneESC



Be recpectful of others

Be an active participant

[ake care of your needs

Uce electronic devicee a¢ learning toole:
2 devices if poccible

Paper, pencil, markers...
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Content Objective

Today I will analyze the cecond language

acquicition procescse and how each one of the
13 dicabilities categories impact language
development.
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Language Objective ’5 >

[oday I will diccucs with my peerc the

cecond language acquicition procece and T
will chare ideas on how dicabilitiee might
impact language development.
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My Name My Ldentity %

1. Go to: http://bit.do/MyNameMyID
2. Select a room / clide
3. Whrite your full name
4. Add vicuale of your life/name &
5. Be ready to chare! \



http://bit.do/MyNameMyID
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BILINGUALISM IS A GIFT _

WE CANGIVETO
ALL OURKIDS /
'

John B. King, Jr. P i
e




The Power of Language

l Cognitive ‘Language ctands at the
7 \ center of the many
/ LANGUAGE interdependent cognitive,
| IDEI:TITY "‘i affective, and cocial factore
‘ ‘ that chape learning’.
I Social
. David Corcon, 1999
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lansfer of Concepts
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My Language Prsfile in 1999
//”\ Ve N
7—3yeari/\‘\ \

BICS (1

CALP (1+(2

5-7 yearc

]. Cumming [7 ?37] —‘\D' i



My Language Prsfite in 2022
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Research Findings

The stronger academically and cognitively
the (1, the ctronger the (2.
The weaker academically and cognitively the
(1, the weaker the (2.

W. Thomas and I/. Collier (2009) Pg. 3% - Figure 4.9 3 :gé(\g;‘ii{%% " |
{ (k.
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The Effectivencss of, Bifingual Pusgram Madels

Reading levels of English second language learners in English

- Dual medium - pupils from 2 language backgrounds, reach the norm for L1 by Gr 6, and 161% by Gr 1 1~‘12
- Dual medium - pupils from same language background, reach norm for L1 lerners by Gr 7
60 .- Late-exit MT transition to English reach +39% @ Gr 6, 40% by Grade 11-12

Early-exit MT transition to English reach +38.5% @ Gr 6, 35% by Grade 11-12
Average - English only, plus L2 content reach +38% @ Gr 6, 34% by Grade 11-12

performance Of - English only reach 37% @ Gr 6, 24% by Gr 11-12
. _ 50 o] | e N
native-English

speakers

40

Le
i
.
30 d

L=

20
Elementary Middle High School
expect | expect expect
Gap : Little/no' gap Gap| ‘

10 |- closure for all closure for most incré;ase for many

2 5 6 7 8 9 10 11

GRADE 1
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Exit Exit

15% BEA for EL
DL DL 5% for EP

$308

10% BEA for EL
$616

15% BEA for EL
$924



http://www.esc1.net




AWMSPMAPAW

ish

Baced on ¢yllables Baced on phonemes |
IR = - cat = [k/ 2/ [t/
manzana = man-za-na  bat = b/ [a/ [t/
ol = ¢ol cat = [/ /a/ 1t/

rat = [v/ [a/ [t/
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Spanish,

S vowele = 5 counde

b /v = came counde
[ ve ucted

Ectd lloviendo = [t i¢ raining



http://www.esc1.net

% el B e

5 vowele = 17+ counde

b /v = different counde
Vou
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 Spanish Phansliogg

FRONT CENTER BACK

Iy uw
(igual) V') |
ow
a
111

%

HIGH i

MEDIUM ‘k
|

LOW

J
¢
i




.J; FRONT CENTER BACK

F i iy (meat)
! | (mitt)

uw

HIGH U (pull) s

(pool)

ow

9 (mutt)

(coat)

LOW a (pot)

Q ey (mate)
MEDIUM { £ (met)

(caught) !

---..
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Addl’hg an ‘e’ before an ‘¢”

cchool eccuela  cpecific  especifico
(kU] [ec kue la/ [epaci fic/ [es pe ¢i fi cof
th=d
Falce cognatec
exit = éxito (calida)

barracced > embarazada (averqonzada)

olo)
4

s

]




| am watching clothes already

They aren't doing anything.



WHY ENGLISH IS SO HARD

We'll begin with a box, and the plural is boxes,
But the plural of ox becomes oxen, not oxes.
One fowl is a goose, but two are called geese,
Yet the plural of moose should never be meese.
You may find a lone mouse or a nest full of mice,
Yet the plural of house is houses, not hice.

If the plural of man is always called men,
Why shouldn't the plural of pan be called pen?

If | speak of my foot and show you my feet,
And | give you a boot, would a pair be called beet?
If one is a tooth and a whole set are teeth,
Why shouldn't the plural of booth be called beeth?

Then one may be that, and three would be those,
Yet hat in the plural would never be hose,
And the plural of cat is cats, not cose.

We speak of a brother and also of brethren,
But though we say mother, we never say methren.
Then the masculine pronouns are he, his and him,
But imagine the feminine: she, shis and shim!

B © /grammarly -ANONYMOUS
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ENGLISH 1S HAR

wound around the wound.

9. The farmwas used to produce produce.

9. The dump was so full thatithad to refuse
4. We must polish the Polish furniture.
5. Hecould lead if he would get the lead out.

6. The soldier decided t0 desert his dessertin the desert.
7. Since there is no time like the present, he thought itwas time 10

present the present.
the head of the /”

g. Abasswas painted on

1. The pandage was
more refuse.

pass drum.
9. When shot at, the dove dove into the !
bushes. \ B =
-

_—~
.

10. | did not object 10 the object.
11. The insurance was invalid for the invatid. < 77
12. There wasa row among the oarsmen u -
about how 1o ToW. '
13. They were too close 10 the door 10
closeit. : M







(a chimica ¢ [a ccienza che ¢tudia Ia
compogizione della materia ed il cuo
comportamento in bage a tale

com/bog’/zion e.




‘;ﬂe Pswer of Cognates

[ a chimica ¢ [a ccienza che ¢tudia Ia

compogizione della materia ed il cuo
comportamento in bage a tale

com,bog'izion e.
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1. Make a lict of 5 academic terme from any content area
2. Work with a partner to combine your licts

3. Write the Spanich tranclation to each word

9. Caleulate the percentage of cognatec you wrote

spanish-cognates



http://www.realfastspanish.com/vocabulary/spanish-cognates

Domain Scaffold Synchronous Asynchronous
Student scavenger hunt or show
Show realia during a virtual.  and tell activities are great ways to
meeting ot lecture. Virtual realia  include realia and practice
Realia allows students to interact with  speaking and listening. Students
3D or vitural reality can take a picture and record a
representation of realia video. Students listen and
respond to one another’s video :
Elipand
Seesaw
Students view a self-paced
Istening Share a s or _slideshow o picture dictionar
Images hold up photos during a virtual
.1, A, AH

meeting

Students can use the slideshow or
picture dictionary to copmlete
activities or project on a topic.

Videos & Flims.

a virtual meeting

Share specific segments during Assign students to indpendently

view the video

Brain Pop El

Adobe Spark

Domain

Scaffold

Synchronous

Asynchronous

Speaking

B, I, A, AH

In a whole group g

Students respond after watching a
Incorporate structured dialogue

Online Tools

teacher-created lesson and
comment through different
modalities.

In pairs, partners,

Structured dialogue in
triads, or small groups

breakout rooms

virtugl  Students share videos on a topic
and respond to one another's
video using sentence frames.

Group

Students work in assigned
beakout rooms with specific

Students use different platforms to
contribute a response to a task.

roles to complete the speaking

Group members can use Google
docs to organize their

task in a jigsaw.

—

and add audio to
present their section in Google
slides.

© Esc12020



https://www.esc1.net/cms/lib/TZ21000366/Centricity/Domain/38/Virtual%20Support%20and%20Accommodations%20for%20English%20Learners%20in%20Texas.pdf

Whole New World... with Endless Poss

R i for Virtual

of A

Accommodation
Preview
Vocabulary &
Key Points

Recommendation for Virtual Implementation

Kah

rewordify

s 3

Create Informational Video

Accommodation Recommendations for Virtual Implementation
Text-to-Speech Accessibility Features in device student is usin| Accessible online Library
_Pm!t_ Google/Chrome Chromebook |  Android Phone earning Ally Share
Disability

Peer Notetaker

Provide Advanced Notes
Utilize same person, if :

possible ‘ Microsoft

Microsoft Translator

creen Recording Closed Captioning

Oral
Presentation

osoft

Screencastify Google Slides | Powe

Youtube

Calculator

(:i‘:;‘)";‘l':"e Check for any timing settings Review Scheduling Demands
[ Diml
| he Math Learning Cente: National Learning Library of Virtual Manipula
Online Graphing Calculator T Build into student devices

| T

Visual C

Checklists

Visual
Supports

ues

| Google Extensions | Iner

visual |
Super Simple Highlighte:

Tracking

Magnification Magnifying Glass

n for Google C

Dictionaries &

Online Dictionaries

| Word Supports

Strive for Mastery |
I
I
]

Thesaurus Explorers from Encha Merriam
[chrome | Microsoft
(Elem) — earning
Dictionaries & | Word Supports |
Thesaurus | _ , .
me | Microsoft Visual Thesaurus
(Secondary)
verbal | Provide Positive Feedback |
Encouragement | Email Text Voice Note | Video |

Behavior
Supports

[ Alternative Activities & Choice

Clear Rules l

Design Your Own Dig

Choice

l Opportunity for Movement

| Teacher Resources

Directions

Screencastif

| Clarifying |

Strea Classroomscreen
= > Newsel Text Compactor
Learning
Best Practices in the Virtual Learning Environment: Be set clear be purposeful and provide constant feedback



https://drive.google.com/file/d/1iez8ZN-qLlmq4A6CXGTP68govYtHw-GF/view
https://drive.google.com/file/d/1iez8ZN-qLlmq4A6CXGTP68govYtHw-GF/view
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OL STUDENT WA Th DISABILITIES

~
v

INSPIRED 87 A PUBLIC S0

Could you
please shovel

the ramp? All these other kids are

waiting to use the stairs.
When | get through
shoveling them off, then |
will clear the ramp for you.

(% 4

But if you shovel the
ramp, we can all get

. .n‘

Clearing a Path for People with Diverse Needs Clears the
Path for Everyone

—

© 1001 MICKAL F GLANGRECO. ILLUSTRATION BY EVIN BUELLE

B RSL AN AR WYY LTTRA COn

PEYTRAL FUBLICATION
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please shovel
the ramp?

All these other kids ar
waiting to use t

WA
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OL STUBEAT wiTa &
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& yos

D, we can all get
2 in.
- ’—-_7 sl ™
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Clearing a Path for People with Diverse Needs Clears the
Path for Everyone
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Disability is an umbrella term, covering impairments, activity limitations,
and participation restrictions.

An impairment is a problem in body function or structure;

An activity limitation is a difficulty encountered by an individual in executing
a task or action;

While a participation restriction is a problem experienced by an individual in
involvement in life situations.

Thus, disability is a complex phenomenon, reflecting an interaction between
features of a person’s body and features of the society in which he or she
lives.

- World Health Organization, Disabilities



The Human Brain:

Major Structures and Functions




Other
disabilities
Emotional 7.3%
disturbance
6.2%
Intellectual

disabilities
7.3%

Specific learning
disabilities
Autism 7.6% 40.1%

Other health
impairments
13.2% Speech or
language
impairments
18.2%

Disability categories of students
with disabilities ages 6-21

Source: LS. Department of Education (2014). 356th annual report to Congrass
on the implementation of the Individuals with Disabilities Education Act, 2014,
Washington DC: Office of Special Education and Rehabilitative Servicas.

Note: Data derived from all 50 states and U.S. territories in fall 2013,



1. Specific
Learning
Disability

5. Speech or
Language
Impairment

2. Other
Health
Impairment

6. Visual
Impairment

3. Autism
Spectrum
Disorder

7. Deafness

4. Emotional
Disturbance

8. Hearing
Impairment

9. Deaf-
blindness

12. Traumatic
Brain Injury

11. Intellectual
Disability

10. Orthopedi
Impairment

13. Multiple
Disabilities

?Tc’)‘[i()"’ ¢
6
Weenl
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How doe¢ the
dicability impact
cecond language \

Listening Speaking

Reading Il | Writing acqais'ition 7
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Your (urn/

Go to your breakout roome.

Read about one of the 13 dicability categories
according to your room number.

[hink how that dicability might impact lictening,
cpeaking, reading and/or writing.

Ex,b/a/h your ﬂ'ha/ihgg’ on the Padlet, ac{dihg 4 bullete
and a vicual: httpe://padlet.com/kehapa/13Cateqoriec



https://padlet.com/kchapa/13Categories

Ressurces

Att,,b:/ Swww. prq/'ect/'dea/Ohﬁ'h e.org[
v/ diméi/il.:y—categom’e(’/

Att,p://, prntexag.org/cateqoriec-of-
d. /'CAé/'/l'lf; v-under-idea/



http://www.projectidealonline.org/v/disability-categories/
http://prntexas.org/categories-of-disability-under-idea/

1. Specific
Learning
Disability

5. Speech or
Language
Impairment

2. Other
Health
Impairment

6. Visual
Impairment

3. Autism
Spectrum
Disorder

7. Deafness

4. Emotional
Disturbance

8. Hearing
Impairment

9. Deaf-
blindness

12. Traumatic
Brain Injury

11. Intellectual
Disability

10. Orthopedi
Impairment

13. Multiple
Disabilities

?Tc’)‘[i()"’ ¢
6
Weenl
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Ann Sillivan, Hellen Kellers [eacher

~,
L% o)
-

“I never taught language for the purpose of
teaching it; but invariably used language as a
medium for the communication of thought;
thus the learning of language was coincident
with the acquisition of knowledge. In order
to use language intelligently, one must have
something to talk about, and having
something to talk about 1s the result of
having had experiences...”



C ognitive Affective (in quictic

[exas Adminictrative Code, Chapter 87
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Cnit [ickets

= | used to think...
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https://jamboard.google.com/d/1VKjs6O9qa9KBRP9w9gBd23CtDrugPG8AIrxqWOxgURE/edit?usp=sharing
https://jamboard.google.com/d/1VKjs6O9qa9KBRP9w9gBd23CtDrugPG8AIrxqWOxgURE/edit?usp=sharing
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